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ABSTRACT

This study determined the relationship between the advocacy and social mobilization (ADSOCMOB) implementation in
the recruitment, retention, and completion rates of ALS learners and the extent of involvement of one hundred eight
(108) ALS teachers, volunteers, facilitators, and one hundred one (101) community partners as respondents in the SDO
Taguig City and Pateros. Data were collected using validated researcher-made questionnaires and analyzed through
frequency and percentage, weighted mean, and Spearman Rank-order correlation. These respondents from different
public and private sectors yielded a High Extent of involvement in the ALS ADSOCMOB. In addition, there is an overall
High Extent result in the ALS implementation in terms of program management and governance, curriculum delivery
and standards, and learning resources and materials.

The correlation analysis presented a significant positive relationship between stakeholders’ level of involvement in
advocacy and mobilization and the extent of ALS implementation. However, no significant relationship was found
between the extent of ALS implementation and the challenges encountered in recruitment, retention, and completion.
This implies that these challenges are influenced by external factors such as family support, learner motivation, work
responsibilities, and economic conditions.

The study concluded that by means of strengthened participatory stakeholders’ engagement, ALS implementation will
be enhanced. It recommended that in order to promote sustainable and effective ALS implementation, SDO Taguig City
and Pateros should institutionalize collaborative partnerships, expand psychosocial and learner support for skills
training, solidify resource mobilization, and implement evidence-based capacity-building programs for teachers and
partners.

Keywords: Polytechnic University of the Philippines, Alternative Learning System, Advocacy and Social Mobilization,
Participatory Approach, Stakeholders’ Involvement, and ALS Implementation
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1 INTRODUCTION

Education is a foundation for personal and social transformation and has the power to create a better future. This
enabler is part of individual growth and economic development that continuously attempts to resolve the pressing
issues of poverty, conflict, disability, early pregnancy, labor participation, and others. The United Nations Sustainable
Development Goal 4 (SDG 4) commitment to ensure inclusive and equitable quality education remains a major challenge
due to more than 11% of adolescents dropping out before completing junior high school. This is rooted in 2019 Institute
of Statistics data showing that approximately 258 million children and youth worldwide remain out of school, which
includes 59 million children of primary school age, 62 million of lower secondary school age, and 138 million of upper
secondary school age. These global realities on retention and completion have prompted UNESCO to strengthen second-
chance education with stronger community engagement through advocacy (UNESCO, 2019 & UNESCO, 2020).

The Philippines is not isolated. In the Department of Education (DepEd), approximately 2.13 million Filipino students
drop out of school annually, and it remains high at present (PSA 2021). To address this problem, DepEd implemented
the Alternative Learning System (ALS), a free education program that provides accessible, equitable, and complete
quality basic education in flexible modalities. Notwithstanding national efforts like Education for All, the
institutionalization of ALS through Republic Act 11510, and the persistent participation of LGUs, NGOs, and community
partners, dropout rates and out-of-school children, youth, and adults (OSCYAs) alarmingly increase nationwide. Only
15% of 5 to 6 million target OSCYAs across the country were attracted to enroll, and 40% failed to complete the program
(Igarashi, T. etal., 2024).

It was also observed in the Schools Division of Taguig City and Pateros (SDO TaPat), based on the Learners Information
System (LIS) in 2019-2024, that OSCYAs’ data reflected 19,435 potential learners. After 10-month ALS learning sessions,
12,643 had retained and completed, but only 7,844 passed the test and graduated from the program. There were more
or less 12,000 not completed and added to those unmapped and unreached OSCYAs in the community. The researcher
was motivated to discover this growing exclusion, which highlights the urgency for responsive interventions for ALS
learners’ recruitment, retention, and completion of the program. It was also noted that the internal strength and
opportunity of SDO TaPat is having a great number of stakeholders and their active participation in the Advocacy and
Social Mobilization program (ADSOCMOB) in the ALS implementation.

There are limited resources on the relationship between ADSOCMOB and the extent of ALS implementation across the
domains of program management and governance, curriculum delivery and standards alignment, learning resources
and materials, teacher/facilitator capacity, and learning environment. Moreover, there is also limited empirical evidence
on how the extent of ALS implementation relates to the persistent challenges encountered in recruitment, retention,
and completion. Thus, these research gaps indicated the need for a comprehensive study into the role of stakeholders’
involvement in enhancing implementation and addressing challenges in learners’ participation and completion in the
ALS.

This study also considered the DepEd NCR’s research thrust for inclusive and accessible education in providing credible
pathways to complete basic education. Taguig City and Pateros are striving to excel in learners’ retention, literacy, and
numeracy interventions, at the same time, strengthening community collaboration. This is aligned with DepEd NCR's
2027 3-year Goal that prioritizes its key pillars on keeping children and youth in school with a learner-centered
environment to ensure no one is left behind (DepEd NCR, 2025).

The main objectives of this paper sought to examine the importance of advocacy and social mobilization (ADSOCMOB)
to ALS implementation and how stakeholders' involvement can help address the perpetual issues and concerns. The
identified challenges that affect the total improvement of the OSCYAs’ recruitment, participation, and completion rate
may contribute to ALS policy enhancement and serve as the basis for developing sustainable participatory ADSOCMOB
strategies that surely benefit DepEd ALS implementers, community partners, policymakers, and future researchers.

2 THEORETICAL FRAMEWORK

This study is modeled on the principles of the Theory of Participatory Approach and Community of People Theory. The
Participatory Approach was founded by Goethe and has been discussed extensively by Richard Tarnas (2006). They
believe that its main essence is the active involvement of people in making decisions about the implementation of
processes, programs, and projects that affect them. Participation evokes involvement of the community in the decision-
making process of implementation of development projects (Maser, 1997).

According to Dinbabo (2003), Oakley (1991), and Paul (1987), the term participation refers to harnessing rural people's
existing physical, economic, and social resources to attain the objectives of community development programs and
projects. Also refers to participation as a shift, a self-transformational process, and learning by practice.
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The study explored the three distinct elements of the Participatory Approach, which involves community
involvement/participation, harnessing resources, and a transformational process. It is indispensable in the study
pertaining to Alternative Learning System advocacies and social mobilization.

The Community of People Theory, often framed as “Sense of Community Theory”, likewise states the importance of
shared experiences, mutual support, and a sense of collective purpose in fostering a strong community. It was first
described by the community psychologist Sarason (1974) and was meant to capture the feeling people experience when
they perceive themselves as having an interdependent connection with a broader community outside themselves.

2.1 Conceptual Framework

Independent Varlables Dependent Varables
I. Profibe of the respondents in li. Extent of implementation of
terme of ALS in the Schaols Divigion of
. Taguig Cily and Palenos in lemms
1.1 Mature of invobement, af
1.2 Type of invohement, and a.1Program  management
1.3 Length of invalvement and governance
32 Cumculum  delivery
Il. Respondents Lewvel of and slandards alignment,
imaalvement in  the ALS 3.3, Learning IESCANCES
implementation in tarms of; and materials,
2.1. Advacacy 34, Teacherfacilitator
2.2. Social Mobilization capacity, and )
35 Leamning emdronmant

and institubional support

|

V. Challenges in the
Implementation in
Recrilment, Retention and
Completion of Learners

Figure 1: Research Paradigm

The conceptual framework illustrates the major components: 1) respondents' profile, 2) respondents' level of
involvement in ALS implementation, 3) extent of ALS implementation, and 4) challenges in learner recruitment,
retention, and completion. These components collectively explain how stakeholder participation contributes to the
successful delivery of ALS and the attainment of its educational objectives.

The framework reflects the principles of stakeholder participation and community-based education, recognizing that
educational programs become more effective when schools, communities, local government units, and other
stakeholders work collaboratively toward common educational goals. Advocacy increases public awareness and
encourages learner participation, while social mobilization strengthens community ownership and shared
responsibility for educational success. Together, these mechanisms reinforce program implementation and promote
equitable access to quality alternative education.

Effective implementation is expected to mitigate challenges related to learner recruitment, retention, and completion,
thereby contributing to the overall effectiveness and sustainability of the Alternative Learning System. The framework
underscores the importance of stakeholder collaboration, community engagement, and continuous program
improvement in expanding educational opportunities for out-of-school youth and adult learners, known as Advocacy
and Social Mobilization or ADSOCMOB.

2.2 Statement of the Problem

Specifically, it sought to answer the following questions:

e Whatis the respondents’ level of involvement in the ALS implementation in terms of its:
o Advocacy
o Social Mobilization?
e What is the extent of ALS implementation in the Schools Division of Taguig City and Pateros on the
following:
o program management and governance,
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o curriculum delivery and standards alignment,
o learning resources and materials,
o teacher/facilitator capacity, and
o learning environment and institutional support?
e What are the challenges were encountered in the ALS implementation by the respondents in the
following?
o Recruitment
o Retention
o Completion
e Is there a significant relationship between the respondents’ level of involvement in the advocacy and
social mobilization and the extent of implementation of ALS?
e 5.Is there a relationship between the extent of ALS implementation and the challenges encountered
in recruitment, retention, and completion?

2.3 Hypotheses
The study examined the following null hypotheses at the 0.05 level of significance:

There is no significant relationship between the level of involvement in advocacy and social mobilization and the extent
of implementation of ALS.

There is no significant relationship between the implementation of ALS and the challenges encountered in the
recruitment, retention, and completion.

2.4 Scope and Limitations of the Study

The study focused on evaluating the level of involvement of the selected respondents(teachers and partners) in the ALS
ADSOCMOB Program and assessing the extent of ALS implementation in SDO TaPat, especially their challenges in
learners’ recruitment, retention, and completion rate. This paper followed the provisions of Republic Act 11510, an Act
Institutionalizing the ALS in Basic Education for Out-of-School Children in Special Cases and Adults and Appropriating
Funds, particularly Sections 13 to 17.

As specified in Section 17, the DepEd shall partner with LGUs in the delivery of ALS Programs to their constituents and
partner with other agencies and stakeholders, help to identify and prioritize prospective ALS learners, provide access
to a conducive learning environment, and contribute available resources to ALS programs. Empowering this mandate,
the study surveyed the profile of the respondents’ nature, type, and length of involvement in the ALS Program in School
Year 2025-2026 of all the ALS implementers from school- and community-based learning centers in SDO Taguig City
and Pateros.

2.5 Significance of the Study

This research may assist ALS administrators in crafting better policies and programs to incorporate community
participation in decision-making. It gives recommendations based on facts for enhancing ALS implementation, resource
deployment, and support systems for learners.

Community Partners/Service Providers. They may learn how to support ALS in terms of advocacy, financing, skill
training, and mobilizing communities. The research may motivate barangays and other community members to build
stronger partnerships to reach more out-of-school learners.

Teachers and Facilitators. This study may provide suggestions on effective instruction and best practices in engaging
learners through a participatory process. It suggests ways to reinforce teachers and facilitators' training packages and
professional development to improve ALS delivery.

Out-of-School Children, Youth, and Adults. This research may contribute to better access to ALS and more learner-
centered programs that are more inclusive to address their needs. It also makes known the struggles that they endure,
thus helping improve support for their education and job prospects.

Future Researchers. This research may lay the groundwork for future research into ALS improvement, participatory

educational strategies, and education policy changes. It offers insightful data and information for researchers who are
keen on educational innovations and non-traditional learning systems.
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3 RESEARCH DESIGN

The study utilized a descriptive-correlational research design. The descriptive component determined the level of ALS
ADSOCMOB involvement, extent of ALS implementation, and challenges in the implementation of the ALS program. The
correlation component examined the relationship between the level of ALS ADSOCMOB involvement and the extent of
ALS implementation, and their relationship to the challenges encountered. Descriptive-correlational research, as
described by Miksza (2023), is a quantitative research design aimed at establishing relationships between variables
without any manipulation.

According to Shinija (2024), descriptive research aims to observe, describe, and document aspects of a situation as it
naturally occurs. She stresses that descriptive studies may sometimes serve as a starting point for hypothesis generation
or theory development and are designed to gain more information about ADSOCMOB in the SDO Taguig City and Pateros.
This method established, analyzed, and described the findings on the level of involvement in advocacy and social
mobilization, extent of ALS implementation, and the challenges in recruitment, retention, and completion in the ALS
program.

3.1 Population, Sample Size, and Sampling Technique

The study was conducted with a total population of 269 respondents, which are categorized into two groups. The first
group includes full-time and part-time ALS teachers, facilitators & volunteers, and the second group is the Community
ALS Partners/ALS Service Providers. It has a 100% retrieval rate and was successfully gathered and analyzed.

Cochran sample size formula was used to determine the ideal number of respondents at a 5% margin of error and a
95% confidence level. A stratified random sampling technique was employed by assigning a unique identification
number within their respective stratum, then selecting the required sample size for each group through a draw-lots
procedure. Each respondent is a part of a statistical population where members have an equal chance of being chosen.
The respondents represented at least 77.69% of the total population.

The following table presents the distribution of the population and sample size for each group:

Table 1: Population and Sample

Population Group Population | Sample
Full-time ALS Teachers 22 21
Part-time ALS Teachers/facilitators/volunteers 112 87
Community ALS Partners/ALS Service Providers 135 101
Total 269 209

3.2 Research Instrument

The instrument consists of 62 - item statements and was used by the researcher in the collection of data for the
completion of this study. The 70% or 45 items were researcher-made survey questions for the extent of implementation
and the challenges encountered, which were carefully crafted and designed to gather ideas and perceptions of the
respondents about the research, and the adopted 30% or 19 items with modification in the level of advocacy and social
mobilization. The tool has two sets meant to gather needed data to assess the level of involvement in advocacy and
social mobilization, the extent of ALS implementation, and the challenges encountered in the ALS Program using a 4-
point Likert scale. SET A collected data from the teachers/ facilitators/volunteers, and SET B collected data from the
community partners and service providers.

The questionnaire was developed from related literature and validated by three ALS Supervisors and one PUP Graduate
School professor. It was pilot-tested with 60 ALS teachers and partners, yielding Cronbach’s Alpha of 0.85 for Set A and
0.88 for Set B, indicating good internal consistency. The survey was administered through Google Forms and printed
copies when necessary.

3.3 Data-Gathering Procedure

Following standard practice, the researcher sought permission from the Office of the Schools Division Superintendent
of the Division of Taguig City and Pateros to undertake the study on 209 teachers and partners. The researcher also

1061



World Journal of Advanced Research and Reviews, 2026, 31(02), 1057-1072

asked permission from the School Principals of the CLCs, Barangay Chairmen of partner LGUs, and Heads of other
private institutions.

The questionnaires were personally administered to the respondents with the assistance of the ALS cluster
coordinators. Two sets of Google Forms were sent to the cluster coordinators, who then sent them to the respective
respondents under their supervision. Likewise, the researcher informed all respondents about the study’s purpose,
goals, objectives, and the significance to keep them informed. The researcher assured the respondents that their
participation was entirely voluntary, and their responses were handled with utmost confidentiality. The consent form
was obtained before the survey.

After the questionnaires were accomplished, the results were tallied and statistically treated with the help of a
statistician. The gathered data were used as bases of analyses and interpretation of findings. This paper adhered to the
research ethical standards of the university through the Open University Research Ethics (OUSREC) to monitor and
evaluate the compliance and adherence of the study to avoid maleficence and focus on beneficence in the conduct of the
study.

3.4 Statistical Treatment of Data

The researcher utilized the percentage distribution to convert frequencies into their corresponding proportion or
percentage value relative to the total number of responses. The weighted mean and standard deviation were employed
to assess the extent of implementation of the ALS, to measure the level of respondents’ involvement in terms of
Advocacy and Mobilization, and to determine the severity of the extent of challenges encountered by the respondents
in recruitment, retention, and completion of ALS learners. Then, Spearman Rank-Order Correlation was used to test the
significant relationship between the variables.

4 RESULTS AND DISCUSSION

The research determined ALS teachers' and community partners’ levels of ADSOCMOB involvement, the extent of ALS
implementation, and the challenges in learners’ recruitment, retention, and completion. It also investigated the
relationships among stakeholder involvement, ALS implementation, and challenges encountered in the ALS Program.

Both teacher and stakeholder respondents identified distinct challenges impacting ALS recruitment, retention, and
completion. Teachers were highly involved in internal communications but needed to participate in assemblies and
meetings with community members to promote ALS programs. Likewise, the partner respondents demonstrated a high
level of engagement across all indicators of advocacy. Social mobilization activities, such as networks with government
agencies, NGOs, and community organizations, highlight the importance of collaboration in ALS programs in the yearly
planning, and the encouragement of learners to pursue further education or employment remain areas for
improvement.

The respondents’ extent of implementation for the five domains (program management and governance, curriculum
delivery and standards alignment, learning resources and materials, teacher/facilitator capacity, and learning
environment) indicated a great extent. The adequacy of one learning module per learner and the availability of
equipment and instructional materials in learning centers were found out as the pressing issues. Community partners
and service providers considered the high extent of implementation when there is the presence and regular monitoring
of an ALS coordinator and awareness of the policy RA 11510, enough learning resources and materials, notably the
provision of internet access to digital and alternative resources, and sustained partnerships with public and private
agencies for skills training.

The challenges in recruitment, retention, and completion were identified by the respondents. The teacher respondents’
greatest challenges in recruitment were learners prioritizing work due to financial needs and family discouragement
due to social judgment. The challenges in retention involved the difficulty of balancing work and study schedules and
employment responsibilities. Regarding completion, irregular attendance affecting assessments and portfolios emerged
as the greatest barrier. However, partners and service providers agreed that recruitment, retention, and completion of
ALS learners are affected by various challenges. According to them, the greatest barriers in recruitment were financial
needs leading learners to prioritize work and irregular work schedules. Few were retained due to employment
responsibilities and work-study schedule conflicts. Fewer completed due to weak family, peer, or community support.

In addition, there is a positive correlation between the teachers/volunteers/facilitators’ level of involvement in
advocacy and social mobilization and the extent and implementation of ALS, indicating that the relationship is
statistically significant. Likewise, the relationship between partnership and ADSOCMOB shows a strong positive
correlation, indicating a strong positive association between the two variables.
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Lastly, there is no relationship between the extent of implementation of ALS and the challenges encountered by the
teachers/volunteers/facilitators and partners/service providers. The relationship between ALS implementation and
the challenges from both of the groups of respondents exhibited weak negative correlations with recruitment, retention,
and completion.

4.1 Relationship Between the Respondents’ Level of Involvement and the Extent of Implementation of ALS

Table 2: Significant Relationship between the Respondents’ Extent of Implementation and the Advocacy

Advocacy
Teachers Community Partners
Extent of ; ; P Decision | Remarks
Implementation Corre.la.tlon Interpretation Corre.la.tlon Interpretation | value
Coefficient Coefficient

Program Moderate Moderate Reiect
Management and|0.541 Positive 0.434 Positive <0.001 Ho] Significant
Governance Correlation Correlation
Curriculum Delivery Moderate Moderate Reiect
and Standards|0.592 Positive 0.594 Positive <0.001 Ho] Significant
Alignment Correlation Correlation
L ine R Moderate Strong Reiect
earning Resources . . ejec o
and Materials 0.501 Positive 0.637 Positive <0.001 | Significant

Correlation Correlation

Moderate . .
Teachers o419 Positive 0.667 Strong Positive| _ 5qq | Reject | o ificant
Facilitator Capacity . Correlation Ho

Correlation
Learning

. Moderate s .

Environment —and|, ., Positive 0.651 Strong Positive| _, 544 | Reject | i igicant
Institutional . Correlation Ho

Correlation
Support

The descriptive analysis was used to show all five domains of ALS implementation that exhibited Moderate to Strong
Positive Correlations with Advocacy. All of the p-values fell below the 0.05 significance threshold, resulting in rejecting
the null hypothesis in every case. This indicates that the extent to which ALS is implemented has a statistically significant
bearing on the advocacy experienced by teachers, volunteers, facilitators, community partners, and service providers,
suggesting that implementations are strongly aligned with advocacy efforts.

High-quality information makes advocacy credible, trusted, and impactful when it comes to: raising awareness and
educating the audience; engaging and mobilizing stakeholders by showing direction; empowering legislators and
decision-makers; and ultimately, changing behaviors and policies.

Literature from Libertad, C., & Caingcoy, M. (2020) affirmed that advocacy is supporting and recommending beneficial
solutions to successfully address problems. It is a set of activities that challenge social justice issues in an attempt to
bring about social change. It is an attempt to influence public policy through one-way communication and the practice
of awareness and compliance as agents of change.
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Table 3: Significant Relationship between the Respondents’ Extent of Implementation and the Social
Mobilization

Social Mobilization
Teachers Community Partners
Extent of ; ; p- Decision | Remarks
Implementation Correlation . Correlation . value
Coefficient Interpretation Coefficient Interpretation
Program Weak Moderate Reiect
Management and|0.307 Positive 0.461 Positive <0.001 Ho] Significant
Governance Correlation Correlation
Curriculum
. s Moderate .
Delivery and | 35 Weak  Positive| Positive <0.001| REEt | gionificant
Standards Correlation . Ho
. Correlation
Alignment
L ine R Moderate Moderate Reiect
earning Resources . . ejec C e
and Materials 0.416 Positive 0.573 Positive <0.001| .,/ Significant
Correlation Correlation
e Moderate .
Teachers o377 Weak  Positive|, 44, Positive <0.001| ReIEC | gionificant
Facilitator Capacity Correlation . Ho
Correlation
Eii??;i%nent and Moderate Moderate Reject
o 0.431 Positive 0.580 Positive <0.001 J Significant
Institutional . . Ho
Correlation Correlation
Support

Table 3 describes a weak positive correlation, indicating support for social mobilization for ALS implementation across
Program Management and Governance, Curriculum Delivery and Standard Alignment, and Teachers/Facilitators’
Capacity for social mobilization, but to a limited extent. This implies that social mobilization primarily functions for
community engagement and stakeholder participation, while the three dimensions function as a formal governance
system, instructional requirements, and professional development.

Thus, it was established that social mobilization is a part of program operations. This indicates that ALS implementers
partner with community stakeholders in order to promote the ALS services to potential learners. This type of
mobilization merges promotional activities (resulting in enrollment and participation) and informational dissemination
(explaining program benefits and procedures to local communities), which strengthens ALS visibility and commitment
(Cornelio, 2025).

The Spearman rank-order correlation analysis revealed a moderate positive correlation between the level of
involvement in advocacy and social mobilization and the extent of ALS implementation. Since the p-value is less than
0.05, the null hypothesis was rejected, confirming that there is a statistically significant relationship between
respondents’ level of involvement and the extent of implementation. This suggests that how actively partners engage in
advocacy and social mobilization affects the extent of implementation of ALS.

4.2 The Relationship Between the Level of Involvement and the Challenges Encountered by the
Respondents

There is no significant relationship between the extent of implementation of ALS and the recruitment challenges
encountered by the respondents. These data do not provide evidence of a statistically significant linear relationship
between Extent of Implementation and Recruitment Challenges. However, Amin Sharifan et. al (2026) argued that even
small correlations can be meaningful in policy contexts; conversely, large but imprecise correlations should be treated
with caution.
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Table 4: Relationship between the Extent of Implementation of ALS and the Recruitment Challenges

Recruitment Challenges
Extent of Implementation Corrglgtlon Interpretation b Decision Remarks
Coefficient value
Program  Management and 0910 Weak Positive 0.349 Failed to | Not
Governance ' Correlation ) Reject Ho Significant
Curriculum Delivery and 0123 Weak Positive 0.203 Failed to | Not
Standards Alignment ' Correlation ) Reject Ho Significant
Learning Resources and 0111 Weak Positive 0.252 Failed to | Not
Materials ' Correlation ’ Reject Ho Significant
. . Weak Positive Failed to | Not
Teachers / Facilitator Capacity 0.154 Correlation 0.110 Reject Ho Significant
Learning  Environment and 0.029 Weak Positive 0.762 Failed to | Not
Institutional Support ' Correlation ’ Reject Ho Significant

Across all five dimensions of ALS implementation — Program Management and Governance, Curriculum Delivery and
Standards Alignment, Learning Resources and Materials, Teachers/Facilitator Capacity, and Learning Environment and
Institutional Support — the computed correlation coefficients reflected only weak to very weak positive correlations,
with p-values well above the 0.05 level of significance.

This failed to reject the null hypothesis for all five dimensions, indicating that none of the specific areas of ALS
implementation were significantly related to the recruitment challenges encountered by the respondents. Among the
five, Learning Environment and Institutional Support yielded the lowest correlation coefficient, at 0.029. These findings
imply that the extent of ALS implementation across different program areas exerts no significant influence on the
recruitment-related challenges experienced by the respondents.

Table 5: Relationship between the Extent of Implementation and the Retention Challenges

Retention Challenges
Extent of Implementation Correlation Interpretation p- Decision Remarks
Coefficient value
Program Management and | 0.077 Weak Positive | 0.432 | Failed to | Not
Governance Correlation Reject Ho Significant
Curriculum Delivery and | 0.055 Weak Positive | 0.577 | Failed to | Not
Standards Alignment Correlation Reject Ho Significant
Learning Resources and | 0.114 Weak Positive | 0.246 | Failed to | Not
Materials Correlation Reject Ho Significant
Teachers / Facilitator Capacity 0.179 Weak Positive | 0.066 | Failed to | Not
Correlation Reject Ho Significant
Learning Environment and | 0.116 Weak Positive | 0.235 | Failed to | Not
Institutional Support Correlation Reject Ho Significant

Table 5 shows weak positive correlations between all five implementation domains and retention challenges. The extent
of ALS implementation is not significantly related to the retention challenges reported by respondents. This implies that
retention issues are largely driven by work-study conflicts, as identified. In particular, work-study conflicts emerged as
the primary barrier to learner retention, suggesting that even well-implemented ALS programs cannot fully address
challenges arising from learners' employment responsibilities and financial obligations.

This finding is consistent with the UNICEF Philippines (2021) report, which identified livelihood demands, employment,
and economic pressures as major reasons why out-of-school youth and adults discontinue participation in ALS despite
the availability of learning opportunities.
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Similarly, Albert et al. (2024), in their process evaluation of the Philippine Alternative Learning System, reported that
45% of working ALS learners experienced difficulty balancing work and study, making employment responsibilities one
of the most significant barriers to learner persistence. Their findings emphasize that while ALS implementation may be
effective in instructional delivery and teacher commitment, learner retention remains heavily influenced by
socioeconomic realities that require flexible learning arrangements and targeted support services rather than
improvements in implementation alone.

Table 6: Relationship between the Extent of Implementation of ALS and the Completion Barriers Encountered

Completion Challenges
Extent of Implementation Correlation Interpretation p- Decision Remarks
Coefficient value

Program Management and | 0.049 Very Weak Positive | 0.616 | Failed to | Not

Governance Correlation Reject Ho Significant

Curriculum  Delivery  and | 0.121 Very Weak Positive | 0.210 | Failed to | Not

Standards Alignment Correlation Reject Ho Significant

Learning  Resources  and | 0.201 Weak Positive | 0.036 | Reject Ho Significant

Materials Correlation

Teachers / Facilitator Capacity | 0.091 Very Weak Positive | 0.348 | Failed to | Not
Correlation Reject Ho Significant

Learning Environment and | 0.075 Very Weak Positive | 0.438 | Failed to | Not

Institutional Support Correlation Reject Ho Significant

Table 6 presents the significant relationship between the extent of implementation of ALS and the completion barriers
encountered by the respondents. Among the five dimensions of ALS implementation, only Learning Resources and
Materials showed a statistically significant relationship with completion barriers. This suggests that the adequacy and
availability of learning resources and materials are meaningfully associated with the barriers learners face in
completing the ALS program.

This finding is supported by UNESCO (2022), which emphasized that quality learning materials are essential in flexible
learning systems because they enable learners to study independently and at their own pace. UNESCO noted that
insufficient or inaccessible instructional resources often lead to reduced learner engagement and increased dropout
rates, particularly among disadvantaged and adult learners. The report further stressed that contextualized and
inclusive learning resources are critical in promoting learner persistence and successful program completion.

4.3 The Relationship Between the Level of Involvement and the Challenges Encountered by the
Respondents

Table 7: Relationship between the Level of Involvement and the Recruitment Challenges

Challenges Encountered

Level of | Correlation Interpretation p- Decision Remarks

Involvement Coefficient value

ALS Advocacy 0.030 Very  Weak  Positive | 0.756 Failed to | Not
Correlation Reject Ho Significant

ALS Social | 0.193 Very Weak Positive | 0.044 | Reject Ho Significant

Mobilization Correlation

Table 7 presents the significant relationship between the level of involvement of ALS teachers, volunteers, and
facilitators and the challenges encountered. The level of involvement in ALS Social Mobilization showed a statistically
significant weak positive correlation. This suggests that the extent of engagement in social mobilization activities is
meaningfully associated with the challenges experienced by respondents. These findings imply that social mobilization
efforts, more so than advocacy activities, are closely linked to the difficulties encountered in recruiting ALS learners.
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5 CONCLUSIONS

Anchored on the findings of this study, the researcher has come up with the following conclusions:

ADSOCMOB strongly supports ALS implementation. Areas needing improvement include intensifying community-
based mobilization activities, encouraging learners to pursue further education or employment, and supporting their
progression pathways. Implementation across the five program domains—program management and governance;
curriculum delivery and standards alignment; learning resources and materials; teacher/facilitator capacity; and
learning environment—is broadly strong. To enhance these domains, it is noteworthy to establish private-sector
coordination, collaboration for resources and pathways, availability of equipment and instructional materials in
learning centers, adequacy of learning modules per learner, and alignment of teachers to areas of specialization. The
consistent challenges originated from economic and work-related pressures, which are the most persistently cited at
every stage of the ALS learner journey in recruitment, retention, and completion. The higher levels of respondents’
involvement in the ADSOCMOB are significantly related to a greater extent of implementation. But neither high extent
of ALS implementation nor high extent of involvement in ADSOCMOB is significantly related to the challenges
encountered in ALS. These challenges are influenced by factors beyond stakeholders’ involvement, such as social stigma,
poverty, employment obligations, and responsibilities to the family. ADSOCMOB primarily increases awareness but
does not remove challenges. Completion in the ALS programs depends more on learner-specific and external
circumstances.

Recommendations

Based on the findings of the study, the following are recommended:

e The ALS implementers may continue diversifying outreach modalities by complementing internal
communication and institutional advocacy with regular presence at assemblies, gatherings, and community
events to promote ALS, asking partners to develop concrete progression plans for learners' education-to-work
roadmaps.

e The ALS implementers may strengthen private sector engagement by establishing formal partnerships (MOUs)
with local businesses, training centers, and industry associations to provide internships, skills training,
equipment donations, and employment pathways for ALS completers.

e The ALS implementers may establish collaborative plans with LGUs and partners to address economic barriers
through linkages and incentives to provide conditional support to learners. Institutionalize periodic resource
and needs assessments by scheduling annual reviews of materials, equipment, and digital needs at learning
centers, and a biennial private sector mapping to update potential partners and opportunities. for their effect
on recruitment, retention, and completion.

e Strengthen ALS local steering committees that include LGU, TESDA, NGOs, faith-based groups, and private
employers to coordinate outreach, resource sharing, and placement opportunities to reduce the social pressure
among the working learners and for them to catch up even if they could not attend the face-to-face classes.

e SDO TaPat may consider planning and organizing a Pilot Participative Collaborative approach to integrate high
levels of collaborative strategies to go beyond the traditional routinary involvement of stakeholders.

STATEMENTS ON COMPLIANCE WITH ETHICAL STANDARDS

Acknowledgments

The author expresses gratitude to the Schools Division of Taguig City and Pateros, the school leaders, local government
officials, community partners, and all the respondents who participated in this study. Appreciation is also given to the
research adviser, panel members, thesis experts, and friends for their encouragement and support throughout the
completion of this research.

Funding Source

The author used personal resources to complete the study. This research did not receive any grant from organizations
or other sectors.

Disclosure of conflict of interest

The author declares no conflicts of interest.

1067



World Journal of Advanced Research and Reviews, 2026, 31(02), 1057-1072

REFERENCES

[1]

[10]

[11]

Agreda, ]. P, Sullivan, M. B, & Martir, E. M. (2025). Alternative Learning System (ALS) implementers’
opportunities, efficiency, and experiences in the utilization of portfolio-based assessment. International Journal
of Science and Management Studies, 8(3), 24-48. http://www.ijsmsjournal.org/ijsms-v8i3p103.html

Albert, J. R. G., Mendoza, R. U,, Cabalfin, D. L. D., & Mahmoud, M. A. (2024). A process evaluation of the Philippine
Alternative Learning System. Philippine Institute for Development Studies. https://pids.gov.ph

Alinea, Maria Cherryl. (2025). Re: Challenges in Implementing RA 11510 (ALS Act) and Ways Forward. Retrieved
from: https://www.researchgate.net

Alvarez, A, Jr. (2024). Second chances: Exploring the Philippine Alternative Learning System. Uluslararasi Egitim
Arastirmacilari Dergisi, 7(1). https://dergipark.org.tr/tr/pub/ueader/article/1445226?

Alviso, V. ]. Q. & Tacadena, |. E. (2023). Revealing the lived experiences of Alternative Learning System (ALS)
volunteer-teachers in the new normal: An inquiry. Journal Learning and Educational Policy, 3(05), 23-29.
https://doi.org/10.55529 /jlep.35.23.29

Amin Sharifan, et al. Al (2026). Approaches for reporting and interpreting statistically nonsignificant findings in
evidence syntheses: a systematic review. Journal of Clinical Epidemiology, Volume 190, February 2026, 112083.
https://doi.org/10.1016/j.jclinepi.2025.112083

Annual Poverty Indicator Survey (APIS). (2024) | Philippine Statistics Authority | Region I
https://rsso01.psa.gov.ph/statistics/apis

Baccal, V. S., & Ormilla, R. C. (2021). The implementation of Alternative Learning System in public schools in
Isabela, Philippines
https://www.researchgate.net/publication/358103361_The_implementation_of_Alternative_Learning_System_
in_public_schools_in_Isabela_Philippines

Beshel et al. (2025). Achieving Community Development Through Cooperatives and Community Education and
Mobilization. Scientific Journal of Educational Research and Law (SJERAL) Volume 3 (1) March, 2025 ||
https://journals.aemapp.org

Cagang, A. C. (2024). Implementation of Alternative Learning System (ALS) and the 21st-century life skills of
senior high school students in Region XII: Basis for contextualized policy. European Journal of Education Studies,
11(6).

Casingal, C. P. (2025). Competencies and professional development needs of Philippine Alternative Learning
System (ALS) teachers: Strategies, challenges, and learning facilitation insights. Southeast Asian Journal of
Agriculture and Allied Sciences, 5(1).

Alternative Learning System (ALS) teachers: Strategies, challenges, and learning facilitation insights. Southeast
Asian Journal of Agriculture and Allied Sciences, 5(1).
https://sajaas.basc.edu.ph/index.php/sajaas/article/view/64

Cayabas, ]. P, Jr., Codod, C. L. C., Sumeg-ang, D. A., & Lacaben, E. P. (2023). Contributions and partnership strategies
of external stakeholders in the implementation of the Alternative Learning System in Bontoc District: Insights from
teachers. International Journal of Learning, Teaching and Educational Research, 22(7), 454-472.
https://doi.org/10.26803 /ijlter.22.7.24

Caingcoy, M., Pacursa, ], & Adajar, M. I. (2021). Effectiveness of the Alternative Learning System informal
education project and the transfer of life skills among ALS teachers: A case study. International Journal of
Community Service and Engagement, 2(3), 88-98. https://philarchive.org/rec/CAIEOT

ChildHope Philippines. (2023. Advocacy about education in the Philippines. https://childhope.org.ph/advocacy-
about-education-philippines/

Co, E. E. A. (2002). Non-governmental organizations and advocacy: Lessons and prescriptions for policy change.
Public Policy, 6(2), 79-103. https://cids.up.edu.ph/wp-content/uploads/2022/03/Non-Government-
Organizations-and-Advocacy-vol.6-no.2-July-Dec-2002-2.pdf.

Cochran, W.G. 1977.Sampling Techniques. 3rd ed. New York: John Wiley & Sons. My research lab.
https://www.myrelab.com/learn/sample-size

Cornelio, J. 0. (2025). Implementation of Alternative Learning System (ALS) for Indigenous People Learners in
the Division of Sultan Kudarat. International Journal of Latest in Engineering Management & Applied Science,
14(11),1178-1191.

1068


https://www.researchgate.net/
https://sajaas.basc.edu.ph/index.php/sajaas/article/view/64
https://philarchive.org/rec/CAIEOT

[38]

[39]

World Journal of Advanced Research and Reviews, 2026, 31(02), 1057-1072

Coronel, E. M., & Miasco, W. (2025). Social and economic barriers to the academic performance of Alternative
Learning System learners. Psychology an Education: A Multidisciplinary Journal, 42(9), 1343-1351.

Dela Cruz, R. S, Mendoza, A. L., & Santos, J. P. (2021). Culturally sensitive non-formal education: Delivering the
alternative learning system in indigenous communities of Cordillera and Mindanao. \Journal of Philippine Rural
and Indigenous Education, 9(3), 112-126.

Department of Education. (2022). New K to 12-aligned ALS modules by DepEd, UNESCO, KOICA aim to address
need to develop 21st century skills among out-of-school youth, adults.

Department of Education. (2023). Transforming the Alternative Learning System into a quality assured inclusive
learning process [Program report]. Republic of the Philippines. Retrieved from https://www.deped.gov.ph

Department of Education. (2024). About the program: Alternative Learning System (ALS) 2.0.
https://www.deped.gov.ph/about-als/

Department of Education National Capital Region. (2025). DepEd NCR's 5 key priorities plan: NCR 3-year
development plan [PowerPoint slides]. Scribd. https://www.scribd.com/presentation/705328262/NCR-3-
YEAR-DEVELOPMENT-PLANDepEd-UNICEF. (2022). Communication for Development/Social Behavior Change
Strategy for ALS learners [Program documentation].

Dinbabo, MF., 2003. Development theories, participatory approaches and community development. Unpublished
paper. Bellville: Institute for Social Development, University of the Western Cape.

EDCOM 2 report. (2024). Alternative Learning System faces completion woes: EDCOM II Communications.

Estabillo, B. P., & Linga, E. E. (2025). Implementation of Alternative Learning System (ALS) and students’
academic performance in the Division of Rizal. International Journal of Multidisciplinary Research in Arts, Science
and Technology, 3(8).

Garalde, E. E. (2021). Reconstructive Model Approach Towards An Intensified Alternative Learning System (ALS)
and Advocacy and Social Mobilization Program.

Garcia, A. B., & Bautista, C. D. (2022). Decentered learning: Contextualization and flexibility in regional Alternative
Learning Systems. \Journal of Philippine Education and Social Mobilization, 14(2), 45-58.

Global Campaign for Education. (202). Our collective advocacy. https://campaignforeducation.org/focus-
area/our-collective-advocacy/

Gopalan, N., Goodman, S., Hardy, A. & Jacobs, C. (2019). A fine balance: understanding the influence of job, school
and personal characteristics in predicting academic and job satisfaction amongst non-traditional students,
Journal of Education and Work, DOI: 10.1080/13639080.2019.1673890

Guerra, R. B., & Ubayubay, R. M. (2025). Teachers’ challenges and organizational commitment in the Alternative
Learning System of Misamis Oriental. International Journal of Multidisciplinary Research and Analytics, 8(05),
Article 37.

Hero, ]. L., & Gloria, D. S. (2025). Self-regulated learning of alternative learning system senior high school learners
in flexible learning modality. ResearchGate.

Hews, R, McNamara, J., & Nay, Z. (2022). Prioritising lifeload over learning load: Understanding post-pandemic
student engagement. Journal of University Teaching & Learning Practice, 19(2), 128-146.
https://doi.org/10.53761/1.19.2.9

Idulsa, Rosalie. (2025). Re: Challenges in Implementing RA 11510 (ALS Act) and Ways
Forward.https://www.researchgate.net/post/Challenges_in_Implementing RA_11510_ALS_Act_and_Ways_For
ward

Igarashi, T., Acosta, P., & Tenazas, N. (2024, March 16). Second-chance education should not be second-class: the
Philippines’ Alternative Learning System. World Bank.

Laquiorez, D. ], & Perez, D. R. (2021). Alternative Learning System (ALS) program’s implementation in the City
Division of Puerto Princesa, Department of Education. European Journal of Research Development and
Sustainability, 2(6).

LawPhil. (2022). Republic Act No. 11510. Alternative Learning System Act of 2020.
https://lawphil.net/statutes/repacts/ra2020/ra_11510_2020.html

Lazuka-Nicoulaud, E., Naidoo, K., Gross, K., Marcano Williams, ., & Kirsten-Coleman, A. (2022, July 6). The power
of advocacy: Advancing Vision for everyone to meet the sustainable development goals. International journal of
public health. https://pmc.ncbi.nlm.nih.gov/articles/PMC9296777/

1069


https://www.deped.gov.ph/
https://www.deped.gov.ph/about-als/
https://doi.org/10.53761/1.19.2.9
https://doi.org/10.53761/1.19.2.9

[59]

[60]

World Journal of Advanced Research and Reviews, 2026, 31(02), 1057-1072

Legada, H. G. C. (2025). Alternative Learning System implementation in the City and Province of lloilo: Basis for
Policy Recommendation (Unpublished descriptive study).

Libertad, C., & Caingcoy, M. (2020). Exploring the Educational Advocacy of Graduate Students in Philippine
Higher Education Institution. Technium Social Sciences Journal, 6, 18-35.
https://doi.org/10.5281/zenodo.3911412

Luna, M. R, Villanueva, E. S, & Alcantara, G. P. (2020). Digitalized social mobilization: Assessing urbanized
alternative learning system (ALS) delivery modes in Metro Manila. \Journal of Philippine Urban Education and
Development, 8(2), 64-79.

Maestro, R. S. (2022). We're engaged! Analyzing social media content and engagement: The Benilde LRC
experience. PAARL Research Journal, 8(1).

Mahinay, R. B. D., & Manla, E. C. (2025). Qualitative insights on the implementation of the Alternative Learning
System in the Philippines. European Journal of Education and Pedagogy, 6(1).

Mahinay, R. B., Manla, E., Ramores, N., & Dinagsao, A. (2025). Child-friendly Learning Spaces in the Alternative
Learning System (ALS): Focus on Northern Mindanao, Philippines. Southeastern Philippines Journal of Research
and Development, 30(2), 47-62. https://doi.org/10.53899/spjrd.v30i2.1179

Maser, C. (1997). Sustainable community development: Principles and concepts. St. Lucie Press. University of
Heidelberg library record

McMillan, David W. (1986). Sense of Community: A definition and theory.

Miksza, Peter & Shaw, Julia & Richerme, Lauren & Hash, Phillip & Hodges, Donald & Parker, Elizabeth. (2023).
Quantitative Descriptive and Correlational Research. 10.1093/0s0/9780197639757.003.0012.

Naparan, G. B., & Castafieda, [. L. P. (2021). Challenges and coping strategies of multi-grade teachers. International
Journal of Theory and Application in Elementary and Secondary School Education, 3(1), 25-34.
https://doi.org/10.31098/ijtaese.v3i1.510

Oakley, P. (1991). Projects with people: The practice of participation in rural development. International Labour
Office. United Nations Digital Library record

Olua, L. L. (2024). Expanding access to basic education through child-mapping practices [Research study].
Psychological Education, 18(4), 374-386. https://doi.org/10.5281/zenod0.10895579

Ordanza-Cortez, A. (2023). Meeting the needs of academically challenged sectors: Status of ALS for capability
building program. NRCP Research Journal, 22(2), 173-195. NRCP Research Journal - Full article record

Osawa, A. (2021). Barriers to access and complete the Alternative Learning System among adolescents in the
Philippines. UNICEF Philippines.  https://www.unicef.org/philippines/reports/barriers-als-adolescents-
philippines

Osefia, C. (2025). Pangangasiwa ng pagtuturo sa Alternatibong Sistema ng Pag-aaral. Lukad: An Online Journal of
Pedagogy. https://lukad.org/wp-content/uploads/2025/04/101-125-0Osena_Pangangasiwa-ng-Pagtuturo.pdf

Paez, A. (2025). Overcoming challenges in Bulacan’s Alternative Learning System. International Research Journal
of Multidisciplinary Scope, 6(1), 1007-1018. https://doi.org/10.47857 /irjms.2025.v06i01.01891

Paredes, J. M,, Cruz, R. T, & Santos, M. L. (2023). Championing community empowerment: Integrating the
alternative learning system into local development plans. \Journal of Philippine Local Governance and Education,
15(2), 78-92.

Park, J.-H., & Su, M. N. (2026). Adult Learners’ Participation in Higher Education: A Systematic Review of
Determinants and Barriers (2000-2025). Trends in Higher  Education, 5(1), 19.
https://doi.org/10.3390/higheredu5010019

Pascua, R. (2023). Alternative Learning System teachers' competence in digital citizenship in the Division of Apayao.
DepEd Basic Education Research Fund. https://e-saliksik.deped.gov.ph/wp-
content/uploads/2023/05/CAR_2023_Pascua_Alternative-Learning-System-ALS-Teachers-Competence-in-
Digital-Citizenship-in-the-Division-of-Apayao.pdf

Paul, S. (1987). Community participation in development projects: The World Bank experience (World Bank
Discussion Papers No. 6). World Bank. World Bank Discussion Paper - Open Library record

Philippine Institute for Development Studies. (2024). A process evaluation of the Philippine Alternative Learning
System (DP 2024-31). https://doi.org/10.62986/dp2024.31

1070


https://doi.org/10.5281/zenodo.3911412
https://katalog.ub.uni-heidelberg.de/titel/65178715?utm_source=chatgpt.com
https://katalog.ub.uni-heidelberg.de/titel/65178715?utm_source=chatgpt.com
https://digitallibrary.un.org/record/70575?utm_source=chatgpt.com
https://doi.org/10.5281/zenodo.10895579
https://researchjournal.nrcp.dost.gov.ph/client/ejournal/article/118?utm_source=chatgpt.com
https://www.unicef.org/philippines/reports/barriers-als-adolescents-philippines?utm_source=chatgpt.com
https://www.unicef.org/philippines/reports/barriers-als-adolescents-philippines?utm_source=chatgpt.com
https://www.unicef.org/philippines/reports/barriers-als-adolescents-philippines?utm_source=chatgpt.com
https://lukad.org/wp-content/uploads/2025/04/101-125-Osena_Pangangasiwa-ng-Pagtuturo.pdf
https://doi.org/10.47857/irjms.2025.v06i01.01891
https://doi.org/10.3390/higheredu5010019
https://doi.org/10.3390/higheredu5010019
https://e-saliksik.deped.gov.ph/wp-content/uploads/2023/05/CAR_2023_Pascua_Alternative-Learning-System-ALS-Teachers-Competence-in-Digital-Citizenship-in-the-Division-of-Apayao.pdf
https://e-saliksik.deped.gov.ph/wp-content/uploads/2023/05/CAR_2023_Pascua_Alternative-Learning-System-ALS-Teachers-Competence-in-Digital-Citizenship-in-the-Division-of-Apayao.pdf
https://e-saliksik.deped.gov.ph/wp-content/uploads/2023/05/CAR_2023_Pascua_Alternative-Learning-System-ALS-Teachers-Competence-in-Digital-Citizenship-in-the-Division-of-Apayao.pdf
https://openlibrary.org/books/OL2374053M/Community_participation_in_development_projects?utm_source=chatgpt.com
https://doi.org/10.62986/dp2024.31

[64]

[65]

[66]

[67]
[68]

World Journal of Advanced Research and Reviews, 2026, 31(02), 1057-1072

Philippine Statistics Authority. (2021). Literacy rate in the Philippines: A statistical perspective. RSSOAR. Retrieved
from https://rssocar.psa.gov.ph/education?

Philippine Statistics Authority. (2024). Nearly 11 million children and youth are out of school. Manila Bulletin.
Retrieved from https://mb.com.ph/2024/5/13 /nearly-11-million-children-youth-are-out-of-school-psa

Ragon, M. L. (2020) PressReader.com - digital newspaper & magazine subscriptions. PressReader.
https://www.pressreader.com/philippines/sunstar-pampanga

Republic Act No. 9155. (2001). Governance of Basic Education Act. E-Library Judiciary of the Philippines.
https://elibrary.judiciary.gov.ph/thebookshelf/showdocs/2/7353

Sacabin, F. D., Batonghinog, N. A. G, & Torres, R. 0. (2024). Understanding learners' decisions on the Alternative
Learning System. Edelweiss Applied Science and Technology, 8(6). https://ejournals.ph/article.php?id=28809

Santos, M. A., & Reyes, ]. L. (2023). Maximizing learner retention through institutional social mobilization: A
closer look at the ADSOCMOB framework. \Journal of Philippine Alternative Education and Lifelong Learning,
11(3), 142-156.

Sarason, S. B. (1974). The psychological sense of community: Prospects for a community psychology. Jossey-Bass.

Silvestre, E. C. M., Garcia, H. ]. P., & Ahillon, R. C,, Jr. (2024). Alternative Learning System (ALS) as an educational
investment: Implementation and learner performance in a public-school context. ASEAN Journal of Economic and
Economic Education.

Servillon, M. P., & Martir, E. M. (2025). Alternative Learning System (ALS) teachers’ professional development,
instructional practices, and productivity. International Journal of Science and Management Studies, 8(5), 385-
405.

Shinija, N. Adlin. (2024). DESCRIPTIVE RESEARCH DESIGN.10.13140/RG.2.2.19205.36325.

Smith, Joane (2023). Balancing family, education and work: a qualitative study of mature women studying in
higher education.

Tan, L. L., & Cabaguing, A. M. (2025). From adversity to success: The transformative journeys of Alternative
Learning System (ALS) graduates. Asian International Journal of Future Research, 6(5).

Tarnas, R. (2006). Cosmos and psyche: Intimations of a new world view. Viking

Tomarong, ]. M., & Rafioa, C. A. (2024). Factors influencing learners’ discontinuation in the Alternative Learning
System. Asia Pacific Journal of Advanced Education and Technology, 3(2), 19-30.

Tuckett, A., 2018. Adult education for a change: Advocacy, learning festivals, migration, and the pursuit of equity
and social justice. Journal of Adult and Continuing Education, [online] 27(1), pp.120-137.

UNESCO Institute for Lifelong Learning. (2020). National report on the development of education: Philippines.

UNESCO (2023) Education 2030. Right to Education Initiative. https://www.right-to-education.org/issue-
page/education-2030

UNESCO Institute for Lifelong Learning (UIL). (2023). Case study: Alternative learning systems (ALS) as a
community-based grassroots form of access to basic education.

UNESCO (2023), What you need to know about leading SDG4 -  Education
2030https://www.unesco.org/en/education2030

UNESCO. (2024). UNESCO strengthens ALS implementation for junior high school in the Philippines.

UNICEF Philippines. (2021). Barriers to access and complete the Alternative Learning System among adolescents
in the Philippines.

UNICEF Philippines & Department of Education. (2022, June 9). DepEd, UNICEF strengthen Alternative Learning
System  toward quality, relevant  second chance basic education [Press release].
https://www.unicef.org/philippines/press-releases/deped-unicef-strengthen-alternative-learning-system-
toward-quality-relevant-second.

UNICEF Philippines. (2022). DepEd, UNICEF strengthen Alternative Learning System toward quality, relevant
second chance basic education. https://www.deped.gov.ph/2022/06/10/deped-unicef-strengthen-alternative-
learning-system-toward-quality-relevant-second-chance-basic-education/

United Nations Educational, Scientific and Cultural Organization. (2019). New methodology shows 258 million
children, adolescents and youth are out of school. UNESCO Institute for Statistics.

1071


https://rssocar.psa.gov.ph/education?utm_source=chatgpt.com
https://mb.com.ph/2024/5/13/nearly-11-million-children-youth-are-out-of-school-psa
https://elibrary.judiciary.gov.ph/thebookshelf/showdocs/2/7353
https://ejournals.ph/article.php?id=28809
about:blank
https://www.unesco.org/en/articles/unesco-strengthen-als-implementations-junior-high-school-philippines
https://www.deped.gov.ph/2022/06/10/deped-unicef-strengthen-alternative-learning-system-toward-quality-relevant-second-chance-basic-education/?utm_source=chatgpt.com
https://www.deped.gov.ph/2022/06/10/deped-unicef-strengthen-alternative-learning-system-toward-quality-relevant-second-chance-basic-education/?utm_source=chatgpt.com

[85]
[86]

[87]

World Journal of Advanced Research and Reviews, 2026, 31(02), 1057-1072

UNESCO. (2024). Better Life for Out-of-School Girls to Fight Against Poverty and in the Philippines

UNESCO. (2021). Reimagining our futures together: A new social contract for education.
https://unesdoc.unesco.org/ark: /48223 /pf0000379707

UP Alumni Website. (2025, January 30) Participatory tools and mapping methods for community-engaged
learning.  https://alum.up.edu.ph/event/participatory-tools-and-mapping-methods-for-community-engaged-
learning/

UP Department of Geography. (2025). Participatory tools and mapping methods for community-engaged
learning [Lecture report]. University of the Philippines.

Victoria, ]. V. (2024). A study on the implementation of the Alternative Learning System among public schools in
Region 111, Philippines. International Journal of Research and Scientific Innovation, 11(8), 438-452.

Villamor, Remy Jeane. (2025). Re: Challenges in Implementing RA 11510 (ALS Act) and Ways Forward.

Yeshiva  University. (2025). 10 reasons why advocacy is important. Yeshiva University
Online.https://online.yu.edu/wurzweiler/blog/10-reasons-why-advocacy-is-important

Yosores, A. (2024). Lived Experiences of Alternative Learning System (ALS) teachers and learners on piloting the
“Opportunity 2.0 Program” in the Division of Iligan City. (2025). IMCC Journal of Science.

Yusof, Asrif (2026). Balancing the books: Understanding the motivations and challenges of part-time students as
lifelong learners and “resilient negotiators.” International Review of Education (2026) 72:211-230,
https://doi.org/10.1007/s11159-025-10166-1

1072


https://core.unesco.org/en/project/526PHI1000
https://alum.up.edu.ph/event/participatory-tools-and-mapping-methods-for-community-engaged-learning/
https://alum.up.edu.ph/event/participatory-tools-and-mapping-methods-for-community-engaged-learning/
https://online.yu.edu/wurzweiler/blog/10-reasons-why-advocacy-is-important
https://doi.org/10.1007/s11159-025-10166-1
https://doi.org/10.1007/s11159-025-10166-1

