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Abstract

Social media has become an increasingly prominent tool in EFL education, yet its potential is significantly undermined
by a critical challenge: content overload. This study investigates EFL students’ perceptions of social media content
overload, its consequences on their academic performance and well-being, and the coping strategies they employ to
mitigate its effects. Data were collected from 325 EFL students at Moulay Ismail University in Morocco via a validated
online questionnaire and analyzed using both descriptive statistics and qualitative content analysis. The findings reveal
that the majority of participants reported that social media content frequently exceeded their cognitive processing
capacity, contributing to mental fatigue, reduced productivity, stress, and anxiety, all of which negatively impacted their
academic performance. To cope, students adopted strategies including time management, advance planning, single-
platform restriction, and temporary social media withdrawal. These findings underscore the urgent need to integrate
digital literacy and information management skills into EFL curricula, and call for future longitudinal research across
diverse educational contexts to better understand the long-term effects of content overload on student learning and
well-being.
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1. Introduction

Thanks to rapid technological advancements, online learning has expanded significantly through the use of various
social media platforms, such as Facebook, Twitter, YouTube, and WhatsApp. These platforms, as argued by Jonassen et
al. [1], facilitate communication among geographically dispersed EFL students and enable them to remain connected
while exchanging ideas, knowledge, and learning resources. Despite these educational advantages, the widespread
adoption of social media has also given rise to the phenomenon of Social Media Content Overload (SMCO). As a result,
EFL students often find themselves overwhelmed by the vast amount of content available on social media, including
numerous pages, discussion groups, emails, messages, and multimedia materials. This excessive flow of information can
adversely affect students’ academic performance and learning experiences. Therefore, the present study seeks to
explore and develop a deeper understanding of SMCO among EFL students by examining its underlying causes,
consequences, and potential coping strategies. Ultimately, the study aims to identify practical solutions that can enhance
the quality and effectiveness of social media-supported learning.

The phenomenon of Social Media Content Overload (SMCO) has attracted considerable scholarly attention, with
numerous studies examining its implications within educational contexts [2-3]. Shrivastav and Hiltz [4] defined content
overload as a situation in which the volume of information exceeds an individual’s capacity to process it effectively. In
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a similar vein, Sadiku, Shadare, and Musa [5] argued that contemporary learners live in an era characterized by
information overload (I0), where vast amounts of information can be accessed with a single click. While this
unprecedented access to information offers valuable learning opportunities and enables EFL students to explore a wide
range of topics, it also presents significant challenges. The continuous exposure to excessive information can overwhelm
students’ cognitive capacities, making it difficult for them to filter, evaluate, and process relevant content effectively.
Consequently, when the amount of information surpasses learners’ ability to manage it, they may experience a range of
negative academic outcomes, including difficulties in making sound judgments, reduced concentration, impaired
decision-making, and diminished motivation to continue learning. Such challenges may ultimately hinder students’
academic achievement and overall learning effectiveness.

Although previous studies have examined information overload in educational settings, limited research has explored
how EFL students experience and manage Social Media Content Overload (SMCO), particularly in the Moroccan context.
Therefore, this study investigates EFL students’ perceptions of SMCO, its impact on their academic performance and
well-being, and the strategies they employ to mitigate its negative effects. The findings are expected to contribute to a
better understanding of content overload in social media-assisted learning and provide practical insights for educators
and learners.

2. Literature Review

This literature review examines the concept of Social Media Content Overload (SMCO) and its relevance to educational
contexts. It begins by defining content overload and discussing its key dimensions, followed by an exploration of the
main factors contributing to this phenomenon. The review then highlights the academic and psychological impacts of
content overload on learners and concludes by presenting various strategies proposed in the literature to mitigate its
negative effects. By reviewing these aspects, the study establishes a theoretical foundation for understanding content
overload among EFL students.

2.1. Conceptualizing Social Media Content Overload

Content overload (CO) has been defined in various ways by different scholars. Fournier [6] describes CO as a state
resulting from an excessive amount of information that exceeds students’ cognitive processing capacity. In a similar
vein, Sweller et al. argue that content overload occurs when learners’ memory capacity becomes saturated, highlighting
the limited nature of students’ working memory when processing incoming information[7]. Furthermore, Bawden and
Robinson [8] define CO as a condition in which students feel overwhelmed by an excessive volume of content, a situation
that is further intensified when information is delivered through multiple social media platforms.

2.2. Three Common Dimensions

Social media content overload has attracted considerable scholarly attention, with Bowker [9] arguing that it can be
categorized into three main dimensions: information overload, communication overload, and system feature overload.
First, Whelan et al. [10] explain that information overload occurs when users are exposed to an excessive and
continuous flow of information on social media, making it difficult for them to process and manage content effectively.
Second, Xu et al. [11] define communication overload as a situation in which individuals face an excessive number of
communication demands across multiple platforms, which exceeds their ability to manage interactions efficiently and
consequently hinders their communication performance. Third, Thompson et al. [12] describe system feature overload
as a condition in which the abundance of features provided by social media platforms surpasses users’ needs and
capabilities, leading to difficulties in effective platform utilization.

2.3. Underlying Causes

Electronic devices with internet access, such as tablets, mobile phones, and laptops, are considered primary tools for
information dissemination, as noted by Renjith [13]. In this context, social media plays a central role in contributing to
content overload, as identical information can be repeatedly circulated across multiple platforms, including Facebook,
Twitter, Instagram, and others. This widespread and rapid diffusion of information also raises concerns regarding the
spread of fake news, as the authenticity and reliability of online content are often difficult to verify. The main factors
contributing to content overload include: (a) the affordability and accessibility of the internet, (b) the exponential
growth of social media platforms, (c) the ease of producing new information, and (d) the simplicity of information
replication and dissemination.
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2.4. Academic and Psychological Effects

The extensive use of social media channels facilitates the production of vast amounts of information that exceed
students’ capacity to manage effectively, as noted by Islam et al. [14]. This, in turn, leads to a phenomenon known as
social media content overload. This phenomenon has been shown to negatively affect students’ mental and physical
well-being. In this regard, Adhikari and Panda [15] explain that content overload causes students to experience stress
and fatigue, as they expend significant cognitive effort and mental energy in attempting to process excessive
information. Similarly, Schmitt et al. [16] argue that the overwhelming volume of information available on social media
surpasses students’ cognitive limits, leaving them unable to effectively evaluate and analyze content. As reported by
Swar et al. [17], this excessive exposure to information can lead to a range of negative psychological and behavioral
outcomes, including depression, reduced productivity, anxiety, frustration, fatigue, loss of control, and anger.

2.5. Mitigation Strategies

The ease of accessing social media platforms encourages students to upload and disseminate both relevant and
irrelevant content, as noted by Kim et al. [18]. In response to this challenge, Ahmadi et al. [19] emphasize the need for
students to access reliable and authentic information, which has led researchers to propose several strategies for
mitigating content-related difficulties. One commonly suggested approach is content avoidance. Wang et al. [20] state
that social media content overload can lead to tiredness, stress, and anxiety. Consequently, Plass and Kalyuga [21] argue
that avoiding excessive content consumption can serve as an effective coping strategy. This involves reducing or limiting
engagement with social media content when individuals feel overwhelmed. In this regard, Chae [22] further explains
that users may intentionally avoid content to reduce cognitive burden and alleviate negative emotional states.

Another important strategy for managing content-related challenges is content filtering. Lee et al. [23] suggest that users
are exposed to vast amounts of information from multiple platforms with varying levels of credibility, which
necessitates the use of filtering mechanisms to minimize cognitive overload and eliminate irrelevant content. Such
filtering can be achieved through algorithm-based tools or network filters. In addition, media literacy represents a
crucial coping strategy. Vesali et al. [24] highlight that the rapid expansion of social media platforms has increased the
demand for effective information evaluation skills, making media literacy essential. Vraga and Tully [25] argue that
students with high levels of media literacy are better able to distinguish between relevant and irrelevant content, while
their critical thinking skills enable them to filter out unreliable information. Similarly, Ku et al. [26] note that media-
literate students are more cautious in sharing online content, which helps prevent the spread of misinformation.

3. Research Methodology

This section outlines the methodological framework adopted in this study. It details the research problem, design,
objectives, questions, sampling technique, and overall research approach that guided the investigation into EFL
students’ perceptions of social media content overload, its consequences, and the coping strategies they employ to
manage its effects.

3.1. Research Problem

The integration of social media into educational contexts has significantly transformed the learning experiences of EFL
students, offering unprecedented access to information, collaborative tools, and authentic language input. While social
media platforms provide numerous pedagogical benefits, they simultaneously introduce new challenges that may
adversely affect students’ academic performance and overall well-being. One of the most prominent of these challenges
is Social Media Content Overload, a phenomenon in which students are exposed to an excessive and continuous flow of
information through various digital platforms, including emails, WhatsApp group discussions, YouTube channels, and
other social networking sites. This unfiltered and relentless stream of information frequently surpasses students’
cognitive capacity to process, evaluate, and organize it effectively, resulting in difficulties in identifying, managing, and
utilizing academically relevant content. Consequently, social media content overload may negatively influence EFL
students’ academic performance, including their ability to concentrate, retain information, stay motivated, and
ultimately achieve their educational goals.

3.2. Research Design
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This study adopts an exploratory research design implemented through a mixed-methods approach. The exploratory
design is particularly appropriate given that Social Media Content Overload among EFL students remains a relatively
underexplored phenomenon in the existing literature. This design allows for a flexible and open-ended investigation of
the issue, focusing on describing and understanding the phenomenon within its natural educational context without
manipulating variables. By combining exploratory intent with a mixed-methods framework, the study aims to generate
both breadth and depth of understanding, capturing general patterns across participants while also illuminating their
individual perceptions and lived experiences.

3.3. Research Objectives

Based on the stated research problem, this study aims to:

e RO1:Investigate EFL students’ perceptions of social media content overload and the extent to which it exceeds
their cognitive processing capacity.

e RO2: Examine the consequences of social media content overload on EFL students’ academic performance,
motivation, and psychological well-being.

e RO3: Identify the coping strategies EFL students employ to manage and reduce the negative effects of social
media content overload.

3.4. Research Questions

To achieve the aforementioned objectives, the following research questions guide the study:

e RQ1: How do EFL students at Moulay Ismail University perceive social media content overload in relation to
their cognitive processing capacity?

e RQ2: What are the consequences of social media content overload on EFL students’ academic performance,
motivation, and psychological well-being?

o RQ3: What coping strategies do EFL students employ to manage and reduce the negative effects of social
media content overload?

3.5. Sampling Technique

The study employs purposive sampling within a convenience sampling frame to ensure both the relevance and
practicality of data collection. The target population consists of EFL students enrolled at Moulay Ismail University in
Morocco who have prior and regular experience using social media platforms for academic or personal purposes. This
criterion ensures that only students who are sufficiently familiar with social media usage and its potential effects are
included, thereby enhancing the meaningfulness and reliability of the collected data. A total of 325 participants were
selected, representing a sample size sufficient for both quantitative analysis and qualitative depth. The online
questionnaire was distributed electronically through different social media platforms, allowing for efficient and wide-
reaching data collection within the targeted population.

3.6. Research Approach

The study adopts a mixed-methods research approach, systematically integrating both quantitative and qualitative
techniques to achieve a comprehensive and nuanced understanding of the phenomenon under investigation. The
quantitative component, analyzed through descriptive statistics and frequency analysis, is employed to identify general
patterns, trends, and distributions regarding EFL students’ experiences with social media content overload across the
sample. In contrast, the qualitative component, analyzed through thematic analysis of open-ended questionnaire
responses, aims to provide deeper and more contextualized insights into students’ personal perceptions, lived
experiences, and coping strategies related to content overload. By triangulating both forms of data, the study ensures
methodological rigor and a more holistic interpretation of the findings, allowing for conclusions that are both
statistically grounded and experientially informed.

4. Data Analysis and Interpretation
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This section presents the analysis and interpretation of data collected from 325 EFL students at Moulay Ismail
University in Morocco. The findings are organized around the three core research questions, drawing on both
quantitative results and qualitative responses to provide a comprehensive understanding of students’ perceptions of
social media content overload, its consequences, and the coping strategies they employ.

4.1. Demographic Analysis

Table 1: Distribution of Participants by Gender

Gender Frequency (N) Percentage (%)
Male 157 48 .3
Female 168 51.7

Table 1 presents the gender distribution of the study participants. A total of 325 EFL students from Moulay Ismail
University successfully completed the online questionnaire. Of these participants, 157 were male, representing 48.3%
of the sample, while 168 were female, accounting for 51.7%. The results indicate a relatively balanced gender
distribution, with female participants slightly outnumbering their male counterparts. This balanced representation
enhances the credibility of the findings by ensuring that the perspectives of both male and female students are
adequately reflected in the study. Consequently, the data provide a comprehensive understanding of EFL students’
experiences with social media content overload across genders.

Table 2: Distribution of Participants by Age

Age Frequency (N) Percentage (%)
Below 20 60 18.5
Between 20 -25 185 56.9
Above 25 80 24.6

Table 2 illustrates the age distribution of the study participants. The results show that the respondents belonged to
different age groups. Specifically, 60 EFL students (18.5%) were below the age of 20, 185 students (56.9%) were
between 20 and 25 years old, and 80 students (24.6%) were above the age of 25. These findings indicate that the
majority of participants were aged between 20 and 25, suggesting that the sample primarily consisted of young adult
learners. The presence of participants from different age categories provides a broader perspective on social media

content overload and ensures that the study captures the experiences of EFL students at various stages of their academic
journey.

4.2. Quantitative Analysis

To some extent
Sometimes

m—ves
W To some extent
No

Always
Never 123% Y

325
Responses

Usually

Fig 1: Frequency of Social Media Use for Educational Purposes Fig 2: Social Media as a Source of Content Overload

The majority of EFL students regularly integrate social media into their learning activities, as illustrated in Figure 1.
The findings reveal a notably high frequency of social media use for educational purposes among the participants.
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Specifically, 202 students (62.2%) reported that they usually use social media for educational purposes, while 78
students (24.0%) indicated that they always do so, collectively representing an overwhelming majority of 86.2% who
engage with social media as a learning tool on a frequent basis. In addition, 40 students (12.3%) stated that they
sometimes rely on social media for learning, while only 5 students (1.8%) reported never using it in educational
contexts. These results demonstrate the widespread and deeply embedded adoption of social media as a
learning tool among EFL students. Given their frequent and sustained exposure to large volumes of online
information, these students may be particularly susceptible to experiencing social media content overload, rendering
this phenomenon especially relevant and worthy of investigation within contemporary educational environments.

An overwhelming consensus emerges among participants regarding the relationship between social media use and
content overload, as illustrated in Figure 2. The findings reveal that 255 students (78.5%) believe that social media is
the principal cause of content overload, while 64 students (19.7%) indicated that it contributes to this phenomenon to
some extent. Collectively, these two groups represent 98.2% of the total sample, reflecting a near-universal recognition
of social media’s role in generating excessive and unmanageable volumes of information. In contrast, only 6 students
(1.8%) reported perceiving no relationship between social media use and content overload, representing a negligible
minority.

These results underscore the strength and consistency of participants’ perceptions across the sample. Given the
continuous and simultaneous flow of content across multiple platforms, students are persistently exposed to
information that frequently surpasses their cognitive capacity to process and manage it effectively. These
findings therefore carry significant implications for EFL educational contexts, suggesting that social media platforms
are not merely incidental sources of distraction but are perceived by students themselves as the principal catalyst of
content overload, a phenomenon with demonstrable consequences for their academic performance and well-being.

54.5%

Usually 48.9%

36.6%
Sometimes 41.2%

Rarely - 6.8%

Many times Few times Few times Never 3.1%
aday aday aweek

Fig 3: Frequency of Experiencing Content Overload Fig 4: Skepticism Toward Social Media Content

The findings reveal a strikingly high frequency of content overload experiences among EFL students, as illustrated in
Figure 3. Specifically, 177 participants (54.5%) reported encountering content overload many times a day, while 119
students (36.6%) indicated experiencing it a few times a day, collectively representing 91.1% of the total sample. In
contrast, only 29 students (8.9%) reported experiencing it a few times a week.

These results demonstrate that content overload is not an occasional inconvenience but rather a persistent daily
reality for the vast majority of EFL students. The high frequency of exposure suggests that students are continuously
confronted with volumes of information that strain their cognitive capacity, leaving little opportunity for effective
reflection or meaningful engagement with academically relevant content, ultimately threatening their academic
performance and well-being.

The findings reveal a notably high degree of skepticism among EFL students regarding the credibility of information
encountered on social media platforms, as illustrated in Figure 4. Specifically, 159 students (48.9%) reported usually
feeling suspicious about social media content, while 134 students (41.2%) indicated that they sometimes question its
credibility. Collectively, these two groups represent 90.1% of the total sample, reflecting that the overwhelming
majority of participants approach social media content with considerable caution and critical awareness. In contrast,
only 20 students (6.2%) stated that they rarely doubt the content they encounter, and a mere 12 students (3.1%)
reported never feeling suspicious, together representing a negligible minority of 9.9%.
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These results demonstrate that EFL students do not passively consume social media content but instead
actively and critically evaluate the information they encounter. This prevailing skepticism reflects a relatively
strong awareness of the potential presence of misinformation, unreliable sources, and fake news on social media
platforms. Importantly, while this critical stance is encouraging from a digital literacy perspective, it may
simultaneously contribute to content overload, as constantly questioning and verifying information demands additional
cognitive effort and time, further straining students’ already limited processing capacity and potentially hindering their
academic engagement and performance.

0% 1 0% 20% =209 A40% 5096 60% 70% 20% 90% 100%

Yes To some extent No

Total Responses: 325

Fig 5: Impact of Content Overload on Academic Performance

A clear and compelling consensus emerges among EFL students regarding the detrimental impact of unnecessary social
media content on their academic performance, as shown in Figure 5. Specifically, 268 students (82.5%) reported that
their academic performance is negatively affected by excessive and irrelevant social media content, while 35 students
(10.8%) indicated that it partially influences their academic outcomes. Collectively, these two groups represent 93.3%
of the total sample, underscoring the extent to which content overload poses a tangible threat to academic achievement.
In contrast, only 22 students (5.7%) believed that content overload has no effect on their performance.

This figure paints a concerning picture of the academic realities faced by EFL students in digitally saturated learning
environments. The relentless exposure to excessive and irrelevant information appears to divert students’
attention away from their learning activities, gradually eroding their concentration and impairing their ability to
process and retain academically relevant content effectively, ultimately compromising both their academic
performance and their broader language learning trajectory.

4.3. Qualitative Analysis

The final section of the online questionnaire consisted of open-ended questions inviting participants to describe the
consequences they experienced as a result of social media content overload and the strategies they adopted to mitigate
its effects. The qualitative responses revealed predominantly negative perceptions, with several recurring themes
emerging from the data.

Low Productivity: A significant number of students reported that excessive social media content substantially reduces
their productivity by intensifying distractions. Participants described being frequently interrupted by notifications and
the persistent urge to check updates, making it difficult to sustain focus on academic tasks. As one participant stated:
“Every time I try to study, I get distracted by notifications and end up spending hours scrolling instead of focusing on
my work.”

Mental Fatigue: The majority of participants indicated that the continuous flow of social media content contributes
significantly to mental exhaustion, depleting their cognitive resources and impairing their ability to engage
meaningfully with academic material. One respondent noted: “I feel mentally drained after spending time on social
media because there is always more content to consume and [ never feel caught up.”

Impairment of Soft SKkills: Several participants reported that content overload adversely affects critical thinking,
decision-making, and creativity, with the overwhelming abundance of online information blurring the boundaries
between reliable and unreliable content. One participant remarked: “With so much information available, I sometimes
feel unable to distinguish what is true and what is not, which makes it harder to think clearly or come up with my own
ideas.”
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Psychological Effects: A number of participants reported experiencing anxiety, stress, and a sense of losing control as
a direct consequence of content overload, suggesting that its effects extend well beyond academic performance into
students’ emotional well-being. One respondent stated: “The amount of information I encounter daily makes me feel
anxious and stressed, as if [ am constantly falling behind no matter how much I try to keep up.”

Participants also reported several practical strategies to reduce the impact of social media content overload. The most
commonly mentioned strategies are presented below.

Advance Planning: Some participants reported relying on advance planning as an effective coping mechanism,
involving identifying relevant content in advance, setting clear learning goals, and organizing collected information into
structured summaries. This proactive approach enables students to minimize unnecessary exposure to excessive
content. As one participant explained: “I plan ahead by deciding what topics [ want to explore before going online, which
helps me stay focused and avoid getting lost in irrelevant content.”

Time Management: The majority of participants indicated that effective time management helps them cope with
content overload by allowing them to organize academic tasks, control their learning pace, and minimize feelings of
being overwhelmed. One respondent noted: “I set specific time limits for using social media so that it does not interfere
with my studies and daily responsibilities.”

Withdrawal: Many participants highlighted temporary withdrawal from social media as a valuable strategy, becoming
more selective in their engagement or disconnecting entirely in order to redirect their attention toward more
meaningful academic activities. As one student stated: “When I feel overwhelmed by the amount of content online, I
temporarily deactivate my accounts to regain focus and reduce stress.”

Single-Platform Usage: A number of participants reported limiting their use to a single social media platform, reducing
the continuous flow of information and minimizing exposure to excessive and irrelevant content. One participant
remarked: “I decided to stick to one platform only, which significantly reduced the amount of unnecessary information
[ was exposed to daily.”

Collectively, these strategies reflect a growing awareness among EFL students of the need to regulate their social media
consumption actively and intentionally. While each strategy varies in approach, they share a common objective —
minimizing the cognitive burden imposed by content overload and reclaiming control over their academic and personal
lives. These findings suggest that fostering self-regulation skills and digital literacy among EFL students should be a
central priority for educators and curriculum designers alike.

5. Result
The study found that:

» The majority of participants reported utilizing social media platforms as educational tools, which consequently
positions social media as the principal driver of content overload in their academic lives.

» Most participants acknowledged that social media content overload is a persistent challenge they encounter on
a daily basis. Additionally, a prevailing sense of distrust toward social media content was evident, with
participants consistently questioning the credibility and reliability of the information they encounter.

» The overwhelming majority of participants confirmed that content overload negatively impacts their academic
performance and capabilities, manifesting through a range of consequences including mental fatigue, reduced
productivity, impairment of soft skills, stress, and anxiety.

» Participants identified several practical strategies to mitigate the effects of content overload, including time
management, advance planning, temporary withdrawal from social media, and restricting usage to a single
platform.

6. Discussion

The findings of this study clearly demonstrate that social media content overload is a pervasive and consequential
challenge affecting the overwhelming majority of EFL students. Social media platforms such as Facebook, WhatsApp,
and YouTube have become primary channels through which information is created and consumed at an unprecedented
scale, consistently exposing students to volumes of content that exceed their cognitive processing capacity. Participants
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acknowledged that the sheer volume of available content leaves them with insufficient time to critically evaluate and
filter relevant information, ultimately undermining their academic performance and overall well-being. These findings
align with the broader literature on information overload, which associates excessive digital content exposure with
mental fatigue, reduced productivity, impaired decision-making, and heightened stress and anxiety.

To cope with these challenges, participants reported adopting practical self-regulatory strategies, including time
management, advance planning, temporary withdrawal from social media, and restricting usage to a single platform.
While these individual strategies are valuable, they are insufficient on their own and must be complemented by broader
institutional and pedagogical interventions. In this regard, the findings carry significant implications for multiple
stakeholders. Educators should integrate digital literacy and information management skills explicitly into EFL
curricula, while curriculum designers should incorporate dedicated modules on responsible social media use and self-
regulation. Institutional policymakers, meanwhile, should develop comprehensive digital well-being frameworks that
raise awareness of the consequences of content overload and provide students with accessible support resources.

Nevertheless, this study is subject to several limitations. The reliance on self-reported data introduces the possibility of
response bias, while the focus on EFL students at a single institution restricts the generalizability of the findings to
broader educational contexts. Additionally, the cross-sectional design captures only a snapshot of participants’
experiences, preventing conclusions about the long-term effects of content overload on academic performance. Future
research should therefore adopt longitudinal or mixed-methods designs and include participants from diverse
universities and cultural contexts to enhance representativeness. Further investigations should also explore the
effectiveness of digital literacy interventions and examine the role of individual differences such as academic motivation
and psychological resilience in shaping students’ responses to content overload.

7. Conclusion

Social media content overload represents a persistent and growing challenge that EFL students must increasingly
navigate in today’s digitally saturated learning environments. As technological advancements continue to accelerate the
creation and dissemination of online content, this phenomenon is unlikely to diminish in the foreseeable future. The
findings of this study demonstrate that EFL students are consistently exposed to volumes of social media content that
exceed their cognitive processing capacity, rendering them vulnerable to detrimental consequences including mental
fatigue, reduced productivity, impaired critical thinking, stress, and anxiety, all of which significantly impact their
academic performance and psychological well-being.

By investigating EFL students’ perceptions of content overload, its consequences, and their coping strategies, this study
makes a meaningful contribution to research on digital challenges in educational contexts. The findings underscore the
urgent need for educators and policymakers to prioritize digital literacy and information management skills within EFL
curricula. It is hoped that the insights generated by this study will inform the development of evidence-based
interventions aimed at minimizing the impact of social media content overload on EFL students’ academic success and
well-being.

Statement of Informed Consent

This study adheres to established ethical research principles. Participation was entirely voluntary, anonymity was fully
guaranteed, and no personally identifiable information was collected. Informed consent was obtained from all
participants prior to their completion of the online questionnaire.
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